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      Why is it that those who have never taught 
or worked with children think teaching is an 
easy job, one that anyone could do and do 
well? Is it because mostly everyone has gone 
through 12 years of schooling or played teach-
er with their friends? We don’t go around 
thinking we could be the CEO of a corporation 

or even a small business without learning about accounting 
procedures, personnel requirements, financial considera-
tions or business plans. Why do people think they could go 
into a classroom and make the transition to teaching seam-
lessly without regard for building and executing lesson 
plans, making curriculum decisions, determining how to 
assess student progress, figuring out how to apply interper-
sonal skills, learning about child development, or making 
the hundreds of decisions daily that affect students in the 
classroom? 

The move to the Common Core has been fraught with 
pitfalls that resulted in the “opt-out” movement, inade-
quate teacher preparation, and odious testing require-
ments. We learned from a New York Times article on June 
23, 2015, that the Pearson Publishing Company, responsi-
ble for devising and grading tests to assess the Common 
Core, is employing hundreds of people to grade the tests. 
And, the kicker – those employed to grade the tests do not 
have to have a degree in teaching nor is there any require-
ment that they have even taught or spent any time in a 
classroom setting. I find that hard to believe since the tests 
they are grading are not short answer or multiple choice. 
Those could be graded by machine. Instead, they are essay 
type exams (remember these are for third through eighth 
grade), that require a nuanced approach to grading, one 
that takes into consideration the different levels – someone 
grading the third grade tests should have an idea of what 
third graders are capable of and, similarly, someone grading 
eighth graders should know what the norm is for them.  

There are no formulas – there are rubrics that need to 
be interpreted and applied if one is to accurately assess 
how well a child has performed. I’m not saying that people 
can’t be trained to do the assessments, but wouldn’t it 
make sense to have teachers do them, since they’ve al-
ready been exposed through college courses and profes-
sional development to the concept of developing, inter-
preting and applying rubrics to the assessment instruments  
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they have prepared in their classrooms. At the very least, 
Pearson can recruit retired teachers to grade the tests, and 
while they may need some refreshers (depending on how 
long they’ve been retired), at least they have classroom 
experience they can bring to bear.  

I can envision middle school teachers being employed 
to grade the sixth, seventh and eighth grade tests, and ele-
mentary school teachers doing the same with the third 
through fifth grade tests. While I still question the effective-
ness of the whole testing program, at least employing 
teachers to grade them would take care of some of the 
critics who fault the way Pearson and state education de-
partments are proceeding. 

In my opening paragraph, I questioned how respected 
the teaching profession is if “anyone” can teach. The con-
cern is the same when business executives or military brass 
are recommended for administrative positions at the cen-
tral office or building level. If a general has commanded 
troops in the field, is he or she capable of leading a school 
district? If a business executive has been successful at cre-
ating and nurturing a business enterprise, is he or she going 
to be similarly successful providing leadership in a school? 
Can they apply the principles they used in the private sector 
to deal with curriculum concerns, student behavioral issues, 
supervision of teachers, or parental involvement? Notice I 
didn’t mention budget development, which I assume they 
would have experience with, although how it applies to 
meeting the needs of children is a concept different from 
what they’re used to. Yet, school boards are lauded for 
“thinking outside the box” if they hire someone from out-
side the education community to administer their school 
district or their high school. While there may be individual 
success stories employing a retired colonel or business ex-
ecutive, by and large, school leaders should have a firm 
foundation in the classroom, which will provide them with 
the grounding they need to be successful. 

I don’t know how you, our membership, feel about the 
issues I’ve raised here. Whether you agree or not, we 
would like to hear your thoughts. You can contact us by e-
mail at info@nysrsas.org or call us at 631 761-5451. 

mailto:info@nysrsas.org
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 Sterling Optical.   
Sure Sight eye care plan at  
800-Eyes-789   (800-393-7789) 
 

MVCP  pre-negotiated new and used autos,  
at 800-345-0990.    

Decide  on the make and model as well as features you 
want and then call MVCP .  They’ll contact a dealer and ne-
gotiate the lowest possible price for you. 
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“Grammy, tell me a story.  Tell me what it 
was like in the olden days, when you were 
a little girl.”  The soft, almost whispering 
voice of my seven year old granddaughter 
cut across my dream-like state of reverie as 
the car plowed steadily and smoothly on 
towards home, both of us in the back seat 

with her little hand tucked into mine, her head nestled 
on my shoulder, her eyelids and mine straining hard to 
keep from closing. 
 “Well,” I said, “life was very different then.  We 
didn’t have the things you have today.  For example, we 
didn’t have television.” 
 “What?  No television?  What did you do at 
night?” 
 “Well, believe it or not, we 
talked to each other, we read  books, 
and we had a thing called radio.  I 
know you use radio today mostly for 
music, if at all.  And cars have radios, 
just in case you don’t have a CD handy 
or your iPhone loaded with iTunes. We 
had great programs on the radio, lots 
of programs for kids and for grownups.  Kids loved sto-
ries about Captain Midnight, the Shadow, the Lone Rang-
er, and many others.” 
 “But how did you know what they looked like?” 
 “You really had to use your imagination.  And in 
some cases, there were comic books about the charac-
ters, so you could read the comic books and you could 
see what they looked like.” 
 “Grammy, tell me more about things that were 
different when you were little like me.” 
 And so I began to talk about my life as a child, 
and as the miles sped by and my little cherub fell into a 
deep sleep, pictures of another time pressed themselves 
into my mind’s eye, becoming increasingly more vivid. 
****************************************** 
 I was seven years old, already a third grader and 
quite advanced for my young years, living with my par-
ents and my older brother in an apartment house in the 
Bronx. My mother and I were walking home from my 
school and there in front of our house was Mr. Alter’s 
horse and wagon.  Mr. Alter was the fruit and vegetable 
man who came daily -- his horse an old nag who clip-
clopped slowly up the street and was content to stand in 
one spot for the hour it took for the women in the six-
story building to come out and purchase their vegetables 
for that evening’s supper.  Since no one had much mon-
ey, purchases were limited to just a few items -- some 
potatoes, a half-pound of string beans, maybe a head of 
iceberg  lettuce (the cheapest  type).  On  Fridays, for the  

ritual Sabbath chicken soup, a bunch of carrots still 
sprouting its chapeau of greenery, and a bouquet of 
soup greens containing a stalk or two of celery, a pars-
nip, some parsley.  Onions were always in my mother’s 
kitchen -- a staple in the immigrant diet, cheap and plen-
tiful, not governed by seasons like some fruits and vege-
tables.  If Mr. Alter was in a good mood, sometimes he’d 
throw in an extra ounce or two of string beans, in a real-
ly good mood an extra large parsnip.  You could make 
chicken soup without it but parsnips gave the soup that 
extra flavor. 
 Mr. Alter always wore a brown cap turned low 
on his forehead -- winter or summer the same cap.  I 
always wondered whether it was glued to his head or if 
he slept in it.  Once, when Mr. Alter was handing me 
change of the 50 cent piece I gave him to pay for pota-
toes ( a rare occasion when Mama let me go out by my-
self to make a purchase), I peered under the brim of his 
cap.  It was hard to tell how old he was because his face 
was a road map of lines and crevices -- maybe wrinkles 
from age or weather-beaten from years of winter winds 
and snow.  I kind of thought the lines were from age be-
cause I sometimes wondered whether Mr. Alter was his 
real name or was the name “Alter” what people called 
him because in Yiddish “alter” means “old one.” 
 A highlight of each day was when Mr. Alter was 
ready to move his horse and wagon to the next street.  
We kids would always have a 
good laugh when the gnome-
like Italian man who lived diag-
onally across the street from 
our tenement building in a one-
family house would come run-
ning out with a shovel and a 
paper bag and scoop up the manure left by the horse as 
he wearily trotted to his next port of call.  Sometimes 
the little man would trot after the horse as the horse 
kept producing deposits of precious fertilizer. “Rallenta, 
rallenta,“ he would shout to the horse.  “Slow down, 
slow down.“  We may have laughed but  the little man 
had a beautiful garden which grew magnificent flowers, 
fruits and vegetables.  We knew that because sometimes 
at night the “bad” kids on the block would climb over his 
fence and snatch a few peaches from the peach tree 
that, once each summer, offered sweet and succulent 
treasures. These kids would taunt us “good” kids, never 
offering us any of their stolen booty. 
 Another memorable figure in my life was the 
iceman.  Refrigerators were not yet available to the im-
migrant population, still much too expensive.  We had an 
icebox with space for a  large block of  ice which  the ice- 

YEARS GONE BY . . . YEARS AHEAD 

Corine Lipset-Huberman 
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     Stop the presses!  Change is coming!  
We as former educators should be inter-
ested in this forthcoming change.  Repub-
lican Senate Education Committee Chair 
Lamar Alexander set an agenda for reau-
thorizing federal spending for education 
via reauthorization of the No Child Left 
Behind Act.  The more we move ahead the 

more it looks like Reganism.  Here are 10 talking points 
about proposed new federal education law:  Let’s look at 
this point by point: 

Point 1 – Testing 
This is an either/or dilemma.  Either states or school 

districts implement their own testing without federal 
interference or states or districts again implement the 
current grades 3-8 and HS testing program with state 
stamp of approval.  In either case, the federal govern-
ment would have no role in approving local assessment 
systems. However the second choice would grant states 
oversight of the testing process.   I’m for the first plan…it 
should be up to individual school districts to assess their 
students without federal or state intervention, but hold 
the district accountable for failing achievement scores. 

Point 2 – Accountability 
States would be given more control over accounta-

bility, BUT no more Adequate Yearly Progress along with 
after school tutoring and school choice!  States would be 
given leeway to pick an accountability system BUT meas-
uring year-to-year achievement would be optional!  
However, states would have to consider performance of 
subgroups and include the four year graduation rate of 
high schools in their accountability plans.  This sounds 
reasonable, maintaining adequate yearly progress is tedi-
ous and sidetracks student achievement for all students. 

Point 3 – Low Performing Schools 
States would have to identify low performing schools 

(by either subgroup achievement gap or low graduation 
rate).  No more “focus” or “priority” schools!  States 
would identify interventions along with school districts 
for low performing schools.  School Improvement 
Grants, specialized federal grants would be history!  
States could withhold up to 8% of their Title 1 money for 
school improvement purposes, but it would not be man-
datory.   If this means giving more money directly to 
schools, this has my vote!  Give schools appropriate fund-
ing and hold schools accountable for achievement. 

Point 4 – Title 1 Accountability Plans 
States would review Title 1 accountability plans by 

using  peer review teams (defined as  people having at 
least five years of practical experience in eduation).  Peer 
review teams would have to decide within 45 days 
whether the plan submitted would be acceptable.  The 
feds could not reject accountability plans without provid-
ing  the  research  to  support why  that  plan  would  not  

work!  This means bringing accountability down to the 
state level—probably a good thing but states must have 
reliable systems and personnel in place to assume this 
responsibility.  Perhaps involving state university systems 
would support this effort. 

Point 5 – Teacher Quality 
States would not be required to develop teacher 

evaluation systems based on student achievement.  
States would have leeway as to how they spend teacher 
quality money; they could use it for teacher evaluations 
OR professional development OR pre-service teacher 
preparation OR anything involving teachers.  The term 
“highly qualified” is history. The legislation would sup-
port teacher incentive funding, that is, money to districts 
that create teacher incentive pay programs.  States 
would only have to assure that low income children get 
good teachers and school leaders with strong instruc-
tional programs and no longer would have to assure 
equal access to highly qualified teachers.  I’m for doing 
away with the term “highly qualified.” After all, if teacher 
candidates pass the new rigorous state certification pro-
cess and likewise obtain tenure and a master’s degree—
they should be considered highly qualified. 

Point 6 – Funding Levels 
The ESEA Title 1 authorization at $14.9 billion over 

the next five years is at the same funding level as cur-
rently in place.   At least it’s not a cut (yet)! 

Point 7 – School Choice 
States that support school choice could decide to 

have Title 1 money follow the kids to the public school of 
their choice. I’m not a fan of school choice although in 
my career I’ve participated in the practice.  Good schools 
flourish and bad schools close! Unless underperforming 
schools are given tools to succeed, then the plan is one-
sided. 

Point 8 – Regulations  
Just say no to “maintenance of effort,” that is, dis-

tricts would no longer have to establish a certain local 
funding level in order to use federal funding.  However 
the “supplement not supplant” regulation would still be 
in effect.  Districts could not use federal money in place 
of local dollars.  Also legislation would support a change 
in the regulation on how Title 1 dollars might be spent in  
schools, so that any school that gets Title 1 money could 
run a program that benefits all students, not just target-
ed Title 1 recipients.   These regulatory issues need to be 
in place so that monies go directly to the students and  
not relieve states and districts of their funding responsi-
bilities. 

Point 9 – States Role 
The states could move around money between Title 

1, Title 2 (Teacher Quality Grants) and Title 4 (Safe and 
Healthy   Students    Grants).    Title  4  would  essentially 

WHAT’S THE FUTURE ROLE OF THE FEDS IN EDUCATION?  
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man would deliver to us once a week, winter or summer.  
Winters weren’t as difficult because we could always 
keep some foods in a basket on our fire escape.  Sum-
mers were harder because the apartment was hot; no air 
conditioning in those days of course.  And so “the iceman 
cometh” in a sleeveless V-neck undershirt, its underarms 
stained yellow from sweat and streams of wetness cas-

cading from the binding of both front 
and back.  He always wore a red ban-
dana as a headband to catch the rivu-
lets of perspiration that trickled down 
from his forehead.  Dark midnight blue 
trousers completed the outfit with 
black serpentine stains scattered hith-
er, thither and yon on both legs. 
 I can still picture our iceman 
with his ruddy complexion, short, 
black, curly hair and his bulging biceps 
-- powerful muscles to hold the metal 
tongs that pierced both sides of the ice 
block.  A sharp rapping on the door, a 
quick step into the kitchen, Mama 

would open the icebox door and with a snap of his wrist, 
the tongs would surrender its prisoner and release the 
block of ice into the confines of the top compartment of 
that predecessor of the refrigerator known as the icebox. 
 Other delivery men (there were no delivery 
women at that time), came to my house as well -- the 
milkman, the seltzer man, occasionally the laundry man 
and the dry cleaning man. Dugan’s bakery with its mouth
-watering chocolate cupcakes was a special treat. 
(“Mama, can I please have another?  Please, please.”)  
But these individuals usually came at the break of dawn 
or infrequently and were not figures that stayed fixed in 
my mind in picture perfect form.  I only knew them by 
the products they left us or the services they performed.  
I stood mesmerized by the large truck that delivered coal 
for heating our houses, as the coal was funneled down 
from the truck to a chute that led to an open basement 
window and into the coal bin. 
 Going to the movies was different in those days 
too -- the olden days.  For one thing, for a dime you could 
spend the whole day in the movie house. There was al-
ways a double feature, cartoons, coming attractions and 
newsreels.  And if you wanted to, you  could stay and see 
it all over again.  Television came later and it was enough 
for me, at that time, that movies (although in black and 
white, not yet Technicolor) had sound as opposed to the 
silent movies.  We had a radio and it was through the 
radio that I first became exposed to adult fiction in the 
form of soap operas to which my mother was addicted 
(Our Gal Sunday and Helen Trent were alive and well in 
our house),  the news which held the attention of both 
my parents, and those wonderful and wondrous fictional 
accounts of the Lone Ranger, Superman, the Shadow and  

others, which guided, fostered and shaped the imagina-
tion of my brother and me.  Classical music, opera and 
operetta, and programs like The Hit Parade which fea-
tured the latest in popular music began to shape the musi-
cal preferences of our little household and indeed all of 
America.  Fan clubs supporting the popularity of actors, 
actresses, crooners like Frank Sinatra and band leaders 
like Benny Goodman took flight all across the country and 
gave the working men and women and their children per-
mission to dream, to fantasize and to aspire to new 
heights.  I still remember how excited I was when I re-
ceived a hand-signed photograph of Gregory Peck.   
 Schools looked different then too.  Most schools 
held many grades in those days.  My school went from 
Kindergarten through eighth grade.  My third grade class-
room consisted of rows of wood and metal desks, each 
desktop hinged to a seat.  On the top of each desk, on the 
right side, because all children were supposed to be 
“righties” and not “lefties,” was a round hole for an ink-
well and many a pigtail found its way into a murky India 
ink black liquid.  Ballpoint pens were not available to us as 
yet.  A pencil sharpener was bolted to a wooden shelf in 
the back of my classroom and was manually operated.  
Our teacher’s word was law and neither I nor my fellow 
third grade students dared to disrespect or violate it. 

****************************************** 
 My eyelids fluttered open as I felt the small, warm 
body curled up next to me begin to stir.  “Well, hello, my 
sweet one, did you have a good nap?  Do  you remember 
what we were talking about before you fell asleep?” 
 “No, Grammy, but I think we should be talking 
about stopping for some ice cream.” 
 “Oh really, so you don’t care to know about the 
things that you once might have known but are slowly 
disappearing.” 
 “Like what, Grammy?” 
 “Oh, things like cars that run on gasoline and per-
haps soon will run totally on electricity.  Like CD’s that are 
making way for MP3’s.  Like VCR’s that gave way to 
DVD’s.” 
 “Grammy, I think I see a place that sells ice 
cream!” 
 As my husband pulled into the parking lot where a 
Baskin Robbins held court, I thought about other things 
that are going by the wayside, like non-digital clocks.  Will 
children need to learn to tell time when almost all clocks 
are now digital? What youngster or adolescent or twenty 
something has ever heard of the fox trot, the waltz or the 
rumba?  And what will have disappeared from life when 
my little dear one sitting next to me is my age?  Who 
knows?  Well …maybe the S.h.a.d.o.w knows! 

Dr. Corine Lipset-Huberman has had extensive experience at all 

levels of education. She spent the last 19 years prior to retire-

ment as principal of the Village School in Syosset, NY. 

YEARS GONE . . . YEARS AHEAD 
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OUR JUNE 2015 ANNUAL MEETING AND LUNCHEON 

 Our speaker, Jack Schwartz, First Vice-President, 
Investments, Wells Fargo Bank, drew upon his experienc-
es as manager of $125 million in assets, to help us better 
understand how we can protect our money when invest-
ing in the bond market.  He reminded us that return on 
bond investments is influenced by interest rates, curren-
cy, the state of the economy and world events, stressing 
that all of these elements are at crossroads which will 
have an impact on investments.   

As we know, interest rates have been at all-time 
lows with CD’s and bank savings earning nothing, a situa-
tion not likely to change in the near future.  Although 
Janet Yellin, head of the Federal Reserve Bank, has clearly 
indicated an intention to move toward raising interest 
rates, Jack felt that while the economy does not support 
higher interest rates at this moment, she will be success-
ful in raising rates given sufficient time.  He pointed out 
that the 10-year Treasury note, long considered the “gold 
standard” for bond investing, had been earning such low 
interest that when compared with a “normalized” rate of 
return (generally accepted to be the rate of inflation plus 
3%) investing in those bonds years ago would almost be 
like losing money.  His advice: 
 In this market, avoid investing in bonds with terms 

longer than 10 years. 
 Focus on government, corporate or municipal bonds. 
 Avoid “junk” bonds – i.e. those advertised as “high 

yield.” 
 Look for quality, investing in bonds rated at least AA1 

(Moody) or AA+ (S&P) – the second highest rating level 
for each agency. 

 If investing in bond funds, be aware that closed end 
funds are higher risk and have suffered considerable 
damage over  the  past  few  years.  (His  reminder:  you   

don’t want to lose principal.) 
 Closed end bond funds subject the investor to higher 

risk.  However, it should be remembered that they op-
erate by borrowing against their portfolio to purchase 
more bonds, borrowing “short” but having to pay 
“long.”  This only works well when rates are low and 
not moving up. 

 When investing in higher risk instruments always limit 
your exposure to a “nominal” amount.  Don’t make risk 
decisions where a loss could affect your life style. 

 NY Municipal Dormitory Authority 10-year bonds were 
mentioned as earning more than US Treasury bonds 
and at a somewhat better yield and, because they are 
backed by NYS income tax, they are low risk while be-
ing very liquid and offering tax free earnings. 

 Other municipal bonds can be dangerous in an environ-
ment of rising interest rates. 

 Limited partnerships were mentioned as vehicles that 
earn higher returns but are best used as part of an IRA 
(to avoid potential problems with the form of income 
reporting required by law for these partnerships). 

 The discussion also touched on funds focusing on oil 
(midstream involves less risk), communications, and 
REITs which invest in real estate. 

 Also worthy of consideration are Business Develop-
ment Companies (BDC’s) which lend to middle market 
companies that may have difficulty getting financing 
from banks due to the complexity of banking regula-
tions and secondary CD’s  which are essentially a re-
marketing of old CD’s and act like bonds (looking for 
secondary CD’s which are FDIC insured was advised). 

 Caution should be exercised when investing in utilities 
since they tend to have more difficulty in rising rates 
environments.  

 



WHAT’S THE FUTURE ROLE OF THE FEDS? 
(cont’d from  page 4) 

item over which the district has no control.  The district 
must  do  all  it can  to  reach and  influence  its  elected 
representatives at every level regarding such legislation, 
which can place an undue burden on school districts.  
Congressman Thomas Downey, in a recent speech before 
the Council of Administrators and Supervisors, empha-
sized that educators must be mindful of the political pro-
cess and lobby for the types of legislation they need and 
want.  He acknowledged that elected public officials tend 
to listen to those groups which lobby most strongly for 
their interests. 

The old adage is still relevant:  “The more things 
change, the more they remain the same.” 

The progression, for many of us, began with stick-
ball.  After Little League there were Babe Ruth and Pony 
Leagues. Following high school varsity baseball there was 
college play. Demands of work and family necessitated a 
three or four decade pause. But with thoughts of retire-
ment banging around my head a compelling desire to 
play the game popped up--much as daffodils and hya-
cinths each spring. Thousands, tens of thousands, return 
each year to the diamond to play senior softball.  Follow-
ing the 'sixties' leagues comes the 'seventies'. Therein lies 
the rub.   

Once in a seventies league, there's really no next 
place to play organized ball. That's where I had found 
myself earlier this spring. Beginning my 
twelfth season of senior softball I sudden-
ly find  myself playing with a bunch of old 
people. Old in the bones, tendons, liga-
ments while remaining youthful in tem-
perament. It's humorous, to me, that hav-
ing played first base all those years, I find 
myself manning center field.  That's more 
likely due to a diminishing skill level of teammates than 
any sudden reemergence of agility, power, or speed.  

Which leads me to the why of this piece.  With no-
where to play after the 'seventies' one perseveres until 
there's just no way to run the bases any longer.  It's 
tough thinking about hanging up the spikes and retiring 
the bat.  Play continues despite aches and pains, braces 
and surgeries. For sixty years bat and glove have been 
among our most cherished, cared for, possessions.  

I'll play, hopefully, into my eighties--so long as my 
joints permit me to swing a bat, run the bases, make a 
true throw.  It's a goal as I look to right and left fields 
where role models play alongside.  Wintering in Florida 
has made it easier to remain--forgive the expression--in 
playing shape.  

Whether in Merrick or Delray Beach, I squint at a 
glorious blue sky and smell freshly mown grass, appreci-
ating how blessed I've been. The question remains, for 
how long will such good fortune continue?  

LIFE AFTER RETIREMENT 

                              Marvin Kreutzberger 

PORT CITY PONDERINGS 
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A former editor of the NYSRSAS Newsletter, Joe Marchese re-
ceived his Ph.D degree from St. John's University. He retired as 
Assistant Principal of Half Hollow Hills H.S East. 

Dr. Ken Forman served the NYC public schools as a middle 
school science teacher and in various building and district-
level administrative positions for 27 years as well as working 
as an elementary school principal in Lawrence, NY for 12 
years.  He currently serves as adjunct professor in the Educa-
tional Leadership program at StonyBrook University and as an 
educational consultant. 

become a block grant targeting school climate, violence 
prevention and mental health. This would give states a 
greater role in distributing federal dollars. 

Point 10 – Programs Eliminated 
Say goodbye to: School Improvement Grants, Transi-

tion to Teaching, School Leadership, 21st Century Com-
munity Learning Centers, Advanced Placement, Elemen-
tary and Secondary School Counseling, Arts in Education, 
Race to the Top, Investing in Innovation, and  Promise  
Neighborhoods.   I’m a strong believer that less is more!  
Especially Race to the Top which has not really benefitted 
all school children. And there is not one mention of the 
Common Core Learning Standards in the proposed legis-
lation but calls on states to set challenging academic 
standards aligned to higher education system require-
ments.  Is this the death knoll of the Common Core? I 
think not because the Common Core Learning Standards 
are a state by state issue and were developed by the Na-
tional Governors Association. 

Finally, the role of the Secretary of Education shifts 
from policy and compliance. Legislation outlines things 
the  Secretary  could  NOT  do: directing  states regarding 
testing, standards, accountability, or teacher evalua-
tions.   

Let’s watch and see as the new legislation takes final 
shape and federal education policy shapes the future of 
public education for the next several decades. 

Marvin Kreutzberger served as an elementary school principal 
in Herricks — and is still playing ball! 

QUARTERLY QUERY 
We loved hearing from those who wrote to tell 
us about interests outside of education they 
have cultivated since retirement.  We’ll continue to 

print new responses (see below) but with the recent flurry 
of speeches by those declaring as candidates for the Presi-
dency, we ask that you consider this thought:   

Some have suggested that elections are won not only 
with the votes from those who truly support the policies 
of a candidate, but with votes from those who seem to 
be voting against their own interests.  What do you think 
about this? Please email your response to info@nysrsas.org.  
(Include your name and the district from which you retired.) 

We hope to hear from you! 
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 While recently cleaning out one of my 
closets, I discovered a copy of a budget com-
mittee report I had written for a school district 
37 years ago.  I was amazed that so much of 
what it contained would still be applicable 
today.  (The district is not Half Hollow Hills 

from which I retired.)  What follows is an abridged ver-
sion of that report.  For anonymity, I have designated the 
district as the Learner School District. 

The lack of response to our public budget meetings 
was a great disappointment.  Input from the community 
at large is an important factor in making decisions on 
something so basic as formulating a school budget.  The 
fact that the Learner community apparently lacks any 
real interest in influencing this process should be a 
matter for real concern.  It is difficult to pinpoint a defini-
tive answer for this fiscal lethargy.  Certainly, there was 
sufficient notice given about the open meetings.  Per-
haps the people of Learner, realizing that much of the 
budget is mandated, feel a sense of frustration because 
the adjustment of non-mandated items seems to have 
relatively little overall effect on the ultimate tax rate.  
More likely, though, is the probability that most people 
care little for the specifics of the budget and are interest-
ed merely in the bottom line – the amount of total in-
crease and its effect on the tax rate. 

The prime textbook rule for formulating a school 
budget is to decide first the kind and scope of education 
programs you want and then to determine what such a 
program will cost.  In actual practice, though, most 
school districts, including Learner, beset by federal and 
state mandates, concern themselves primarily, and per-
haps realistically, with the bottom line and try to compile 
a budget on the basis of what they feel the community  
will approve.  As a result, budgets are often determined 
by adding a cost of  living increase to  the previous year’s  

PORT CITY PONDERINGS 
Joe Marchese          

(continued on page 7) 

budget categories and then using these figures to  estab-
lish the line items to be included in each category.  It 
seems that Learner is no exception to this practice. 

What the district needs is a clear statement of edu-
cational philosophy with specific objectives for each lev-
el—elementary, junior high, and senior high – couched 
not in the usual nebulous, high-sounding phrases (e.g. 
“helping students to become all they are capable of be-
ing”), but in concrete terms stating exactly what it wants 
to provide for its students and accomplish in the various 
curricular areas.  The proposed Middle States evaluation 
of Learner High School should substantially help this pro-
cess on the senior high level.  Given clear statements of 
specific objectives, the district can then formulate a 
budget based on the proper determinants – the students 
and the curriculum. 

Salaries of the various district personnel comprise 
the greatest portion of a school district’s budget.  It is 
probably unrealistic to consider that future employee 
contracts will differ considerably in scope from those of 
neighboring districts, especially regarding salary scales.  
However, before entering any new agreements regard-
ing salary or otherwise, the Board should seek the advice 
of the building administrators regarding the implementa-
tion of any new contract provisions. 

Several items in the proposed budget are a cause for 
concern.  The allocation for interscholastic athletics ex-
ceeds the combined allocations for curricular develop-
ment and supervision, pupil personnel service, and co-
curricular activities.  Where are the district’s priorities?  
Once again, there is a need for a clear statement of phi-
losophy and objectives.  Finally, the increase of $164,629 
in employee benefits is a major concern because it large-
ly reflects the increases in Social Security payments as a 
result  of  recent  federal  legislation.  Here is a mandated  


